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Concise Develop your
Practical pupils’ learning
MMO through managing

assessment

How To Assess Your Students 1s written for hard-working teachers who
are looking for support with assessment. It guides practitioners through the
ment journey - from what it 1s, and what options are available, through
the implementation of activities and getting the most out of the data they
yield. Showing how to use assessment as a proactive, positive tool, this book

Empowers teachers to develop a progressive assessment culture in
the classroom

Provides practical guidance on preparing effective assessment strategies

Shows how we can learn from assessment data to provide learners
with constructive feedback and make informed decisions about
their progression.

“An essential read for all teachers... “This is a great resource
Andrew intertwines research and for teachers who are
practice in a clear conversational style new to the profession as
that speaks to the classroom teacher.” well as for experienced
Dr Chris Harrison, Reader in Science teachers who are looking

Education, King's College London to improve their practice
or who are mentoring new

colleagues. I wish I'd
Having worked as a science teacher for Radithis bookvhanl

sared teaching!
|
9 Ann McLean, French/

ESL teacher, UK, British
Columbia, France

education course at the University of
Sussex. He has taught and researched
assessment in a range of countries,
including the UK, Kazakhstan and China.
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